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FOCUS: REVIEWS

BROWSING WITH BILL
William Bergeson
Director of Reading
Mt. Pleasant Public Schools
A reading text that was reviewed for
this column because of its loaded topic accountability - is the first of four publications that will be discussed for th.e
spring issue of the Journal. Accountability in Reading Instruction by Lucille
B. Strain, Charles E. Merrill Publishing
Company, Columbus, Ohio, 1976 is the
book in question.
The author states that a basic premise
of her text is, "How the tenets ( of
behavioral objectives - accountability)
can be applied to improve the results of
reading instruction should be an appropriate concern of all teachers involved in
helping individuals learn to read." Dr.
Strain feels that many teachers can only
speak in general and vague terms regarding the nature of learners' achievements
in the classrooms. Her purpose in writing
this book is to help practitioners of the
art of teaching reading to develop behaviors that are specific, measurable, and
reportable, linked with a systems approach
(an organized framework for instruction)
for teaching reading.
Dr. Strain's book is one that I would
classify as a text for a first or second
semester course in the teaching of reading.
This is not to say it's a bad book, but
that it is mainly an overview of teaching
reading. She never goes into any real
depth in any of the areas that are addressed; however, even though quite general
statements are made, they are based on
current research and Dr. Strain is certainly not guilty of not keeping abreast
of the volumes of work that are being
done in the field of teaching reading.
The book is 283 pages in length
organized in what I would call general
textbook style. The book has three major
areas: the first area reflects on the topic
of accountability in reading instruction the nature of, factors influencing, the
teacher and for what should he/she be
accountable. The second major section
is entitled "Basic Procedures in Reading
Instruction." This is probably the strong-

est part of the book. Such topics as
assessing learner's needs, objectives for
reading instruction, individualizing reading instruction, developing interests and
attitudes in reading, and evaluation of
achievement in reading are discussed. It is
in this area that the author makes a very
convincing argument for accountability
in the teaching of reading. Section three,
which I feel is the weakest area, is called
"Basic Skills and Concepts in Reading."
It is in this section that the traditional
textbook presentations of word recognition and comprehension skills are presented and lightly touched upon.
Each chapter of the book gives behavioral objectives of the content of that
chapter. They are supposedly presented
in such a way that after reading a chapter,
an individual will know the content of
that chapter and be able to answer the
questions at the end of the chapter that
are also written in behavioral terms. All in
all, this book is a good book for the
beginning teacher or the teacher that
doesn't know much about accountability
and reading instruction. I will end this
review by stating that Dr. Strain's selected
references are very complete and up-todate. Also, she gives an excellent instructional unit in Appendix B that contains
reading objectives and related evaluation
procedures that will measure the particular objective. This appendix is very complete with clear examples given.
An International Reading Association
monograph that was approached with
great enthusiasm is, Screening Vision in
Schools by Fred W. Jobe, LR.A., Newark,
Delaware, 1977. This monograph is supposed to be a dependable tool and textbook for the teacher and administrator
concerning visual screening of our children. The purpose is to explain some of the
visual characteristics of children, to
examine critically the vision screening
tests used in some schools, and to explain the problems resulting from their
use.
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the book as stated by the author is to
provide a bridge between the laboratory
and the classroom. Even though the title
misleads one to think that the book is for
the highly trained specialist, it is not. The
writing style is straight-forward and easyto-read. The general classroom teacher
would benefit from reading this book as
many suggestions are given for helping
the disabled learner.
Ross' definition of what a learning
disability is deserves attention at this
time because of the uniqueness of it and
how it relates to those children who are
having little or no success in learning to
read. According to Ross, learning disabilities may be viewed as the result of delayed development in the capacity to
employ and sustain selective attention.
It is selection attention that helps us limit
the number of stimuli that our brain can
process at one time. Thus learning-disabled children have in common a developmental delay in the acquisition of effective use of sustained selective attention.

This bulletin is 64 pages in length. The
most interesting section to me is the one
in which Dr. Jobe discussed vision .and
visual characteristics. It is in this section
that the author discusses in simple language, b_u t with technical terms, how the
eye is put together and how it works.
The terms are put into illuminating contexts with meaning enlarged by the use of
easy to understand examples and explanations. It is in this section where the reader
is introduced to the many technical
terms that are so necessary to know if one
is to understand and communicate with
ophthalmologists or optometrists.
After this excellent section, the monograph is all downhill. The author attempts
to explain why visual tests are used. How
do they resemble or differ from a professional's examination? Why are there
so many different opinions about the
results of screening tests and an eye
specialist's examination?
The author does mention two types of
eye screening tests: true distance tests
and simulated distance tests. He discusses
both the values and limitations of each
type. Basically, he says that neither does
the job for conectly screening kids who
need an eye specialist's examination.
Most of the criticisms of screening programs have been based on over and under
referrals. These erroneous referrals have
resulted from tests in the screening battery that are not equivalent to the diagnostic tests used by the professional eye
specialists. In addition, the errors have
resulted from the divergence of opinions
among the specialists concerning the visual characteristics that should be used to
refer to pupils for evaluation of vision. I
believe enough has been said about this
monograph on visual screening. The main
question I have in my mind after reading
the monograph is, why give screening
tests in the schools at all if they are not
doing the job according to the eye specialists?
A book with a rather heavy title that
presents a different view of learning and
reading is next in line for discussion,
Psychological Aspects of Learning Disabilities and Reading Disorders by Alan
0. Ross, McGraw-Hill Book Company,
New York, New York, 1976. Dr. Ross'
book is mainly addressed toward children
with learning disabilities. The purpose of

This book is 191 pages in length. Because Ross leans toward the operant
field of psychology, one would expect to
find the content of this book discussing
the merits of behavior modification - it
does. However, I feel this is very positive.
Both Ross and I feel that educational
strategies should directly relate to the
skill to be learned, not to some presumed
"underlying deficit." The goals should be
defined objectively and desired behavior
should be strengthened systematically
through praise and other rewards so as to
move the child toward the goal.
Ross presents a hierarchy of reading
skills in a schematic fashion that is quite
unique and worthwhile for the classroom
teacher to be acquainted with. The hierarchy of skills (greatly oversimplified) is:
Selective attention - Sequential scanning
- Discrimination - Decoding - Comprehension. The author explains each skill,
gives various examples, and provides techniques. that the teacher can use to provide
for meeting these skills. The beginning
reader must master each level of this
conceptual hierarchy. Failure to acquire
competence at any one of these skills
probably will make reading difficulties,
Ross so convincingly argues. If the child
can't attend to the task he can't learn the
skills so nece_ssary in learning to read.
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The final book to be reviewed is
probably one of the finest I have ever
read. It is an International Reading Association publication. The title of the book
is Theoretical Models and Processes of
Reading, second edition, by Harry Singer
and Robert B.. Ruddell, LR.A., Newark,
Delaware, 1976. I never did read the first
edition but the second edition is excellent.
This publication is not lengthy - it's a
tome. There are 758 hard-to-read pages
contained in this volume. I would have to
say this compilation of writings is for the
serious teacher of reading, the college
faculty member, or for the graduate level
student where it could very easily be used
as.a text.
The purpose of this book is to improve understanding of the nature of
reading which will eventually lead to a
more practical purpose - to improve
instruction in reading and to increase the
level of literacy in the United States. As
Dr. Lewin once said, that which is most
practical is a good theory. If one can
discipline himself to read theory and
research articles, much can be gained
from this book that is very timely and
practical.
This book is devoted to certain selected research articles that fall into the
following categories: language, visual processing, word recognition, cognition,
affect, cultural interaction, psycholinguistic models, information processing models,
developmental models, affective models,
teaching, and research. The book ends
with a very comprehensive author index
and content index. The above-mentioned

categories are placed into major sections.
At the beginning of each of the four
sections, an introduction is written. These
introductions are a major help in getting
a purpose for reading the subsequent
articles.
Because this volume is too large to
discusg each Section, I will attempt to
summarize one section - psycholinguistic
models. There are three articles that make
up this section, two by Kenneth Goodman and one by Robert Ruddell. Ruddell
in his article attempts to express relationships between the various psycholinguistic
factors involved in the communication
process. Things are presented such as the
reality of surface structure, language processing through structural and semantic
readings, deep structure, short and longterm memory, and the importance of
affective mobilizers and cognitive strategies. Goodman in his articles discusses
such things as phonological, grammatical,
syntactic, and semantic cues and how the
reader uses all these categories to assimilate meaning. "Reading is," as Goodman
says, "a complex process by which a
reader reconstructs, to some degree, a
message encoded by a writer in graphic
language."
In summary I must once again add that
this is an excellent book to read and
assimilate. All one needs is a willingness
to persevere through all the technical
language that is used. Many of the articles
require discussion with someone in order
to get the full implication from them. If
someone would use this book as a graduate text, I would sign up for the class.
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